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PRESENTATIONS

Ulrich Loock

I would like to question the term “inclusion”. What does that mean? Inclusion in what? In a “leading culture”? Is “inclusion” serving a political agenda outside artistic practice?

It is necessary to unpack the words inclusion and exclusion – creating a sustainable engagement with the community and a commitment from the institution.

I am interested in an exchange of ideas towards art and not just using art to support a preset agenda. Challenging cultural hierarchies; crossing boundaries

not to impose our own cultural patterns; It is not only about the “before” and the “after” of visiting the museum. It is about what happens in the middle. 

The importance of the mediation work. Institutional interpretation must change?

Discuss the concept of community – communities are heterogeneous. 

Differences observed in groups visiting Juan Muñoz and Christopher Wool – the first is narrative, theatrical, generates stories; the other requires creating skills in order to understand a visual language that is not formulated in terms of narration.
João Teixeira Lopes

Observe audiences in action. How do they deal with cultural products? How do they appropriate the physical space?

The artistic and social domains are bond together. It would be interesting to develop more ethnographic studies regarding reception practices and audience participation.
What do young people do once they are inside the museum? How do they make meaning of what they see?
GROUP DISCUSSION NOTES
Question: 

What resources are needed in order to evaluate projects with young people?  What kind of evaluation do we need/want/can we have?

How do we measure success?  How do we define it?

Group members:

Polly Gifford, Helen O’Donoghue, Lisa Lundstrom, Martina De Luca, Marvet Michela Guarino

Main points of discussion:

We have to define success before we can evaluate it.

Success can mean different things to different people, even within the same project – funders, organisations, educators, participants, etc.

Success is a very ‘loaded’ work.  Do we always have to ‘succeed’?  There needs to be room for failure, and the freedom to take risks.

Evaluating over time – success isn’t always immediately apparent.  Potential for the internet to be a tool to track outcomes over time.

Importance of asking the right questions.  Also to ask open ended questions, not just to participants but also to project delivery team.

Value of participant observation as well as self evaluation, but again, this can be done in various directions – not just teacher observing students for example.

Importance of relationships within a team to the success of a project.  Polly talked about her work on Action Learning Sets as a way of enabling better understanding between different professionals – teachers, artists, gallery educators (more info available).

Why are we involved as cultural organisations in partnerships?  Arts/education projects often have more than one agenda, and have social and other outcomes as well as artistic ones.  We need to have the confidence to highlight the cultural aspects.

Importance of making space to reflect on how we make meaning.

Need to enable participants to understand what they have acquired through a project or other engagement – this might be knowledge but also skills, ideas or a different perspective.

How can we change the rules of what we have to ‘measure’ or evaluate the success of?  How easy is it to challenge traditional definitions of success?

If we believe culture is a right, then what right do we have to try and measure or evaluate someone’s engagement?!

That said, there is a need to evaluate for all sorts of reasons, and this is most effective when the framework for evaluating the ‘success’ of the project is defined at the beginning, involving all team members (and participants ideally).  Addressing the key questions of who, where, when, why, what?

Question: 

What are the main challenges when working with young people in a museum or gallery context? Can we identify both good practice and potential areas for development (bearing in mind the different contexts of each partner)?

Group members:

Esmeralda Valente, Claudia Mel, Matilde Seabra

Being young is not easy. Sometimes we want to be alone, sometimes we want to be in a community. One young person can bring another!

Challenges:


Reach the "young person’s" language: that means contemporary concerns, new media (blogs, Ipods, Chats

Usually young people visit the museum within their school obligations. How can we make them come back? It is important to encourage continuity


Museums and galleries should encourage more volunteer opportunities for young people: discovering different professions within the museum field (invigilator; exhibition curator; event’s organizer; conservator; marketing officer, etc.) can be of use for them as a professional experience. 

Give voice to young people; let them be the protagonists; let them leave a mark 

Good Practices:
Encourage  new ways of seeing and create in young people the desire to return to the museum
Art educators should make constant efforts to update their knowledge regarding young people
Art educators should work in teams, with people from different areas, in order to work in Multi-disciplinary and Inter-disciplinary programs
Try to change things from the inside

Take risks

Encourage open ended questions


Question: 

Different partners mean different strategies? How different is working with schools (liaising with teachers) and working with local youth organizations / associations?
Group members:

Seamus Mccormack, Penny Jones, Göran Björnberg
Youth organization:

No curriculum

Voluntary participation

Freedom to cross-over
Have the local knowledge

Knowing what their agenda is
Will young people come over a period of time?

Open process is the preferred one?

Strategies (having one is important)

Youth leaders Youth panels play an important role

Long time plan is needed

(a larger window that still has to be opened!)

School:

Strategies

Work with teachers

Teacher involvement/pupil involvement

Communication important

Marketing of products

Long-time plan

(A more narrow window)
Question:

What role is there for the artist or museum-educator when working with young people? What are the ethical implications? Can artists encourage broader participation and community cohesion?
Group members:

Inês Azevedo, Samuel Silva, Barbara Taylor, Norma Rosso, José Maia, Pedro Magalhães, Sofia Victorino 

Artist/ Museum-educator

Often there’s the problem of combining the word artist with the word educator because an educator can be an artist but less often an artist becomes an educator. Our first problem was defining and choosing a term to determine our role; words such as co-learner and co-educator appeared.

Our main concerns/ challenges:

How to create a different experience for young people in the museum? Art is often seen as something disconnected from their daily life.  How can a museum-educator approach and relate these apparently distant worlds?  

Some possible answers:

As museum-educators our role has to be a more creative, organic, imaginative and constructive one. We have to provide young people an empowering and “special” experience.
When combining museum-education with contemporary artistic practice the idea of process is placed in the centre. The main purpose isn’t the final object but to share a common language. It is trough visual language, provided by the museum and oriented by museum-educators that young people can experiment, express and find other worlds (the artist world and the visual world that the artist presents). They can share thoughts, concerns, hopes, expectations and then start building something together, strengthening the ability to participate and to take action. 

Ethical implications

Different points came up at this stage: 

One was related to the museum-educator’s concern of combining the artistic background and practice with the role of an educator; 

The other was concerned with the need for long term projects in order to overcome the situation in which we hear young people saying “it was fantastic so what? Now I have to go back to school…”; what happens after the end of a project?

And finally the ethical implications for artist-educators working in communities and the kind of relationships they are able to create (What is the goal? Is it to produce an artwork? Or is it to involve a certain community in an artistic process?).

Our main concerns/ challenges (about the second ethical concern):

Are our projects in deprived areas only serving a political agenda or are they really engaging with people’s lives?

Is that engagement positive for the youngsters or in the end only allows them to realise what they don’t have? 

Does anything change at the end? Do young people become more active and positively involved citizens?

Some possible answers:

Art by itself won’t change the order of things and won’t make the world a better place.

The work developed by museums and galleries with communities in deprived areas (social housing neighbourhoods, prisons and others) should be extended to those surrounding young people (for example to the ones responsible for their education). It is important to be aware of this fact because it may create the space and context for a more interesting and effective practices.

Question:

How to give voice to young people within the institution? How can they participate in defining “rules”? What can be the role of youth panels in determining organisational policy?

Group members:

Louise Anderson, Sonia Borges, Valentina Galloni, Caroline Maudsley, Caroline Orr, Natalie Walton
Giving Voice to Young People at Local Level:

Recruit a youth panel via open call.
The local youth panel can:

· Advise the institution on policy and programming – such advice could be elicited from the focus group during workshops facilitated by artists.
· Co-produce activities with the institution, being involved as ‘specialists’.

· Be self governing and conceive, develop and deliver projects off-site and within the institution.

· Provide input into evaluation processes undertaken by the institution.

Challenges related to the local youth panel:

· Low uptake on open call to recruit the panel – suggestion to encourage a system of ‘word of mouth’ about the opportunity and to ensure the opportunity has relevance currently to the lives the young people.

· Progressive reduction in attendance/involvement by panel participants – suggestion to have a mechanism whereby participants can let the panel know in advance if they won’t be attending for a specific period. In the knowledge that they are welcome back after this, they may be more likely to return.

· Preference for undertaking projects at off-site locations rather than within the institution – suggestion that the panel might be too intimidated by the institutional space to deliver a project within it on their own.  In this case, perhaps the institution could propose co-producing a project in the space with the panel.

Giving Voice to Young People at National Level:

· Through National Youth Parliaments.

· Through establishing a national youth panel, recruited via open call nationally.

Challenges related to giving voice to young people at National Level:

· Those most likely to respond to an open call nationally for a youth panel would typically be young people who already have some ‘voice’ in cultural matters – suggestion that those young people with less ‘voice’ could be accessed through the institution working with national youth organisations.

Possible outcomes of the partnership:

1) Summary of issues debated during seminars

2) Short statement / summary of each of the projects presented and of the field visits

3) Statement of participants

4) Powerpoints presented in all seminars
5) Building up a reading list

Preparing the next Seminar:
Barbara Taylor presented a list of topics written by Helen O’Donoghue regarding the program for the next seminar.

CITIZENSHIP as a concept to be explored in the next seminar. Citizenship as an ongoing practice.

Social processes – the institution has to have a view on inequality; 

Promote empowerment, ownership;

Developing visual literacy - In a media saturated society, museums and galleries can provide a critical visual engagement with the world. How can you be critical if you don’t understand you are being manipulated?

How do young people see the institution? Are they voluntary or involuntary participants?
Projects with young volunteers and with young curators projects

Is there an instrumental use of gallery education?

What is the significance of having the museum in a certain community? 

5 essential words when working with young people in museums and galleries:

Commitment

Relevance

Long-term

Sustainable projects

Follow up

TIPS FOR NEXT SEMINARS (from the feedback form)
More time for discussion which can inform a deeper level of debate;
More information on the gallery education context in each country at the start of the seminar;
People could give a more detailed update on themselves and their work when we do the introductions at the start of the seminar;
More space for self-scheduled time (and smaller improvised dialogues).
