Notes from en-quire Consortium Seminar Sussex University 18-19 May 2005

Presentations from the 3 research clusters:

South-east

They began with a short case study of a project that involved working with young people who have been excluded.  “Thanx 4 everything. I learnt lots and a lot of stuff.  Don’t know what though”. Quote from Rory, a young person who has worked with the gallery over the last 3 years. This work has given him the confidence to pose questions and think critically about his own progress, as well as the ability to accept praise and celebrate learning, opening his aspirations.

The Region

The South East area has a population of 8 million, 60% based in coastal towns, with the largest pop. of young people aged under 18 in England and highest level of young people achieving grades A-C in their GCSEs. The area is 3% below the national rate of deprivation, but with a transient population. The visual arts are going through unprecedented change.
The Cluster 

Partners

· Fabrica is the youngest of the 3 organisations and is an artist-led initiative.

·  De La Warr is a contemporary multi-arts venue. 

· The Towner Gallery is a regional centre of excellence and has a collection of 4000 works. It runs an audience development scheme, coming into contact with 1000-1500 young people a year. 

· Creative Partnerships: Hastings & East Sussex is a phase 3 Creative Partnerships programme, embracing risk taking and divergence of thinking. 

· The University of Sussex supports research partnerships and collaborations.

Approach 

· The SE cluster is building on already existing structures. 

· Discussions are underway about an accredited programme of CPD. 

· In December the cluster had its first facilitated workshop (with Phyllida Shaw), to establish definitions and terminology. 

· The cluster’s focus is VOICE, as a methodology and a tool (see report).

·  A key objective is to focus on work/activities that are already happening, all of which are very participatory. 

· This project is providing new opportunities for all involved, forging new relationships, as it is not based on existing research or networks. 

· Phase 1 was a questioning phase, using focus/question sessions based on the MLA GLOs (see report) in order to plan further research. The activity phase of the project begins in July.

Research findings from SE cluster

The 2nd phase will be completely built on the findings from the 1st phase.

Questioning - 

· Facilitated discussions

· Learning Impact research Project

(see report for 3 phases within this).

· Within the focus groups, a workbook format was used to see if the conditions we work under affect aspirations.

· The questioning aimed to describe the uniqueness of gallery education through the experience of the participants.

· Who’s identity are they building? is a question to be considered

Some initial outcomes

· There is already evidence of the contemporary gallery being a unique site of learning – artists are seen as respectful, knowledgeable and approachable. A change in environment (ie. from school to gallery) can lead to a change in attitude.

· The ‘Talented Young People’ involved in the focus groups were keen on facts and did not respond to the notion of identity building.

· ‘Towner Real Art at Shirehall’ were the young people from Shirehall estate. They didn’t see a hierarchy in the learning environment. Skills they identified included – how to paint, how to be critical of your own work, how get out of bed in the morning, learning about art.

· Within the research, it was noted that conditions for learning were not always ideal. In these situations, the focus on the learner shifts downwards when conditions dictate and learning as a verb shifts upwards. In ideal conditions participation emphasises the individual response.

The GLOs were looked at as something to react with or against. The two key things missing from the GLOs were identified as risk-taking and mistake-making as modes of learning; and the importance of individual thought as a trigger for learning. (see report for detailed analysis of responses to the GLOs).

London

The Region 

The galleries are based in a socially deprived area (specifically Tower Hamlets, Hackney and Newham in East London) yet the same area is home to 10,000 artists and there are 120 galleries in Whitechapel alone.

The Cluster

· Had an action research meeting last week.

· All their programmes are now underway.

Whitechapel Gallery

‘What strategies can develop young people’s critical skills in relation to contemporary art?’

· Sarah Carne is the artist, working at Eastlea Community School, with teacher Victoria McLaughlin (who is required to identify learning outcomes at the beginning of every lesson). 

· The artist is working with Year 9 groups, containing a high proportion of special needs children with carers. 

· The classes have already selected their GCSE options, with only 3 in each group opting to continue with art, but all are engaged with the work with the artist. 

· The project is based on Top Trumps, the critical element developed through discussing each others’ and artists’ work. The pupils have visited the gallery 3 times.

Bow Arts

‘How can Making be a critical activity/practice?’

· They are working with a school with which they have been involved for 6 years. The school has a historically traditional approach, but the teacher working on the en-quire project has a more contemporary approach. This has led to some friction within the department. Two artists are working with the teacher, one with performance and language, the other with textiles and installation.

· The specific research question fits into the theme of the Changing Face of London being used in the school.

· The pupils made collage sculptures in response to this theme, after visiting the Faces exhibition at the Whitechapel.

· The researcher also took part in the practical session.

· Practical was followed by a reflective session in school.

· 3rd session looked at sculptors. The pupils made their own, then explored the effects of placing, thereby demystifying the gallery experience.

Space – the Triangle

Cultural Issues and Identity.

· Pupils visited ‘Reassurance’, an exhibition by 4 women artists at Space and the curator gave them a talk. This visit was followed by 7 workshops, working with videos, identities, image boards, storyboards, experimental techniques and text. The young people are now editing their own films.

· There were difficulties for some in expressing / focusing on an identity, but working through video helped them to find a voice.

· The artist related well to the young people, who are from a multi-ethnic background, as her work focuses on relevant issues.

· A communication breakdown between the artist and the teacher has caused problems, which may lead to a change of teacher or schools next term.

Chisenhale

‘How do pupils’ perceptions of the value and function of space influence the development of critical thinking?’

· Working with Lister Community School, which has a high proportion of special needs and Bangladeshi pupils. The school has Arts Mark Gold Status, but focuses large proportion on resources on performing arts.

· Anthony Lam is the artist.

· Twilight sessions have been held with the artists, teachers and researchers.

· Young people get into ‘habits’ of learning – the teacher and artist want to challenge that.
· Young people navigating and directing their own learning.

· The young people expected the artist to give them the answers and were initially annoyed when he wouldn’t, challenging them by stating that he didn’t know what the work (current exhibition at the Chisenhale) was about and didn’t even particularly it.

· Changed the space within the classroom.

· CPD – teacher embraced this mode of learning.

Research findings from London cluster

There are 2 branches of the research – looking at the students’ experience/development and looking at the teams (artist-educator-teacher) themselves.

· The Institute of Education is evaluating the action-research that is happening.

· The report data is based on 78 pupils (given questionnaire immediately prior to the 1st visit to the gallery – see report). This data reinforced type of research done since 1994, including Dick Downing’s ‘What is Art’. 

· Questionnaire responses were quite predictable, factors may vary them slightly. Seems to gauge more what pupils don’t know than what they do know.

· Researchers will be sitting in on evaluation meetings to see what conditions enable working relationships.

· The research cannot really measure the whole richness of the experience, especially given the time scale.

· Collaboration has led to ‘pooling’ resources which helps to overcome barriers.

· Layers of power/relationships have to be negotiated.

· The cluster is developing an exit questionnaire, though it may not be relevant to the other clusters.

North-east
Hatton
en-quire has provided funding to enhance an existing project, enabling a weekly workshop with 30 socially disadvantaged young people to continue for another year. This is currently based around their Anthony Green exhibition.

ISIS
Gives long-term residencies to artists to develop an education practice and their own work. The have an inflatable space (The Big M) to show video work in. This will be toured around Northumberland, showing work to be made by young people, who will also learn about curating.

Amino
No previous education work, en-quire is almost acting as CPD in itself in order that they can set-up education work in connection with the Live Arts Festival in Gateshead.

Laing
‘What do artists do?’ – pupils will be visiting artists’ spaces and seeing how they work.

Baltic
The BALTIC is running several projects -

·       Creative Partnerships project

·       School Residency programme, chosen by pupils through a portfolio selection and interview process. Pupils from Broadway Juniors, Sunderland, chose Simon Woolham.  Simon will be working at the school for the next year.

This school has a high level of boys with low literacy, which it is hoped may be helped by the artist, whose work uses drawing, model making and text.

·       ‘What is live art?’ – artist Sally Madge introducing yr 10/11 pupils to live art through whole-day sessions at school and studio sessions back at BALTIC. An online downloadable resource has been created, using funds from enquire, to support this project.

The cluster has held several CPD sessions –

·       How We Learn
·       Survival tips for the classroom
·       An introduction to the school curriculum
·       Planning and evaluating school programme

Research findings from North East cluster
Not working with previous research – framework developed through close liaison with the South-east cluster.
Common understanding of learning.

There are still some focus groups to be held, so data will change.

LIRP element – artists’ responses varied wildly, while teachers were more consistent. The artists seemed to have less immersion in an outcome-based pedagogy.

Elements missing from the GLOs –

(artists said) 

· confidence

· self-esteem

· accident, improvisation and exploration

(teachers said)

· learning about context and surroundings

· learning about resources in a literal sense

· close engagement with activity

(gallery educators said)

· exploration, accident, serendipity

· learning which builds upon previous experience

The GLOs can set up a barrier between the teacher and the learner.

‘Enjoyment, inspiration and creativity’ were seen as very separate things and difficult to rate together.

The discreet, separate nature of some gallery education work makes measure of progression difficult – it can have a slow, delayed impact. Giving a critical framework sets parameters and may make any thought outside of this difficult.

· Aspect of Phase 1 did not give much insight into the ways participants think learning. 

· Teachers recognised that there have to be significant compromises when learning in the gallery environment.

· Importance of learning about, and through, contexts and surroundings – risk-taking and mistake-making as valuable parts of learning

· Importance of memory and emotion (not just enjoyment!)

Links to Phase 2 –

· Using forms of capital (human, social and cultural) will allow for the the analysis of elements covered by LIRP and GLO frameworks.
· Self-esteem – Individual’s self-image at an emotional level; circumventing reason and logic (might change given different environments).

· Phase 2 will investigate if there is an impact on lives, with the gallery as a broker. This will be done through interviews and focus groups.

Emily Pringle – ACE commissioned review of existing research and literature

· Looking at ways of exploring learning and frameworks – may be able to then use these findings to ‘flesh out’ the GLOs.

· Gallery education as a process of enquiry, so a purely outcome-based mode is problematic. Also, the GLOs are passive, whereas gallery education is proactive, questioning, dialogic.

· What happens in a gallery as opposed to a museum and the specific role of the artist in this process.

· Models 

· Co-constructivist shared experience

· Tate ‘Ways of Looking’

· Aesthetic – Understanding as informed experience

· Effective Learning – trying to get sense of process of learning as well as outcome.

· Critical pedagogy – who is teaching, what is the learner gaining? Social empowerment.

· Teacher as a facilitator of dialogue rather than a depositor of knowledge.

Chaired discussion with Phyllida Shaw

Phyllida approached the en-quire project as an opportunity that gives (requires?) the Gallery Educators 18 months to justify and articulate the work that they do, particularly in relation to the notion of ‘transformative’. 

They are working in a field which requires good communication. 

There is a need to be aware of the difficulty of evaluating the work you do when you are so closely involved with it.

Are they finding it stimulating? –

· Sharon (ISIS) – new networks

· Annie (Bow Arts) – increased responsibility, feeling accountable, raised conscientiousness about thinking and questioning.

· Leanne (Chisenhale) – increased awareness about other work and a chance to reflect on her own practice. Some worry about ‘doing it wrong’.

· Polly (De La Warr) – her first major project in this post, good chance to work closely with other galleries

· Liz (Fabrica) – enabling discussion. Provides an intimate, open, honest way of sharing. Involving groups of artists reflecting is new.

· Henrietta (Whitechapel) – opportunity to stand back and review the work they do. The experience will feed into future work.

London has approached the question by reducing the question into smaller questions. Has their opinion of what research would do changed since the beginning? They said it had been honed. Felt very pressured by time limitations. The university researchers are not carrying out the action-research, that is being done by the Gallery Educators. The model is such that each session shapes the next session. The GLOs were brought to a meeting but they were strongly resisted by all involved.

Phyllida posed the question, “Is everyone convinced that ‘the Gallery’ is an unique learning environment?” General response was affirmative.

The GLOs are seen as a problem to be negotiated. Initially it seemed that engage wanted the GLOs confirmed, though research now seems to show that the uniqueness of the gallery experience falls outside of them.

Timescale, funding, political imperative all have an effect on the way research is devised and carried out. The Gallery Educators must recognise their own skills & experience and not feel that they have to conform to a given model.

Working with the HEIs may harness input from other departments, but they can’t be coerced.

Quality – how to make sure your findings aren’t misused.

· Taken as a given but how do you show that it is there?

· Much more than outcome, it is about the quality of investigation and the questions that are being raised – the quality of the exchange

· Whitechapel’s project is constrained by the politics of the school and therefore means that there is not as much risk-taking and development criticality as would be ideal.

· There are uncontrollable elements in the projects, especially over the longer-term

· This project gives the educators huge amounts of peer support within the clusters, whereas they can normally be very isolated

Within research, how can you always identify and records when transformation occurs? 


· Researchers to attend sessions and evaluations 

· Diaristic evidence – mass of data

Low figures mean that the project won’t necessarily be recognised as academic research – phase 2 will be more valid in this sense, enabled be the initial research carried out in phase 1.

Phase 2 – ‘another breakneck timetable’

· timescale seen as hugely problematic – this would be made more manageable if there could be a 6 month extension.

· The project will be valid outside the sector through being framed by existing research

· Emily Pringle’s research can be used for advocacy.

Can a Glossary be developed?

Day 2

Professor Mary Stewart

Participation, Voice and Research. Working together for better gallery education. Her background is in community arts then education, research area is related to education, particularly young people and the government’s Widening Participation aims.

Key research areas

· Voice – life history etc, a strong focus within Sussex University.

· IDS – participatory rural appraisal

· Mike Gibbons’ work is trying to change scientific research to be more ‘ community needs’ focussed.

en-quire will feed into the university’s Research Assessment Exercise.

Participatory Research Methods and the Arts – Developing the Voice of the Participants
What are Participatory Research Methods?

· the ‘researched’ are included in both the design and outcomes of the research

· they are partners in the research

· their Voice/s come through in the research

· they benefit from the research (dissemination)

· Social demand enters the research process and influences all stages

· it is socially robust – the knowledge of the participants is acknowledged (no sterile conditions). For this to work they must be involved from the early stages of the research planning

· PRA – “offers practitioners methods and approaches that they can adopt in work with different groups” – www.ids.ac.uk/ids/particip/research/pra.html#pdfs. It recognises the difference of the subjects from the researchers.

Why are these methods valuable in the arts?

· It is the nature of practice-based work that you cannot exclude the artists / participants or a large element of the work would be excluded.

· Importance of expression

· Social experience – about engagement all the way through

In relation to en-quire:
· There is a need to find common languages across the consortium in order that research findings can then be implemented.

· Communicative Observation – researchers and participants share and argue meanings and interpretations on an equal level. This develops a common language and empowers the participant.

· Daily life stories – conversation narrative – past history can have relevance if participants think it does, even if it doesn’t seem so to the researcher.

· Work with participants early, explain what you are trying to achieve, ask their advice. Think about how you establish contact, where you meet etc. Keep contact going, give participants feedback.

· Think about how you can make sure all voices are heard – be aware of some peoples’ ability to use their voice more powerfully than others.

· Understand your different roles to form a whole process.

· There is an equality of knowledge, as you don’t have knowledge about their lives.

· Applied research, about transformation and change – next stage should change practice and have an impact. 

· Let participants know about the impact the practice has had.

Discussion session

Academically respectable number of interviewees?

· 1-on-1 interviews may not be best use of time and resources – could have focus groups instead.

· Could carry out larger, observation research (30 at a time). Would need to visit beforehand, talk to the teacher (if relevant) – Then follow up the experience, showing a video and getting responses.

· It is important to maximise the researchers’ time.

· Voice can be expressed by non-verbal means, through art produced and shown in through video documentation. There is dialogue through the creation.

Core research is the pupils, secondary research is the gallery educators, artists and teachers. How to disseminate this?

· Work exchanges – people who have participated spending time in another gallery (mentoring)

· Exhibitions/screenings and discussions

· Practical use of video? – don’t worry about pupils not having used one before. Could work with the schools (media students etc).

Dr. Sara Bragg and Dr. Janet Summerton, Arts and Cultural Management Programmes

· Action Research – an umbrella term for all sorts of work. There is always a cycle involved – planning, implementing, reflecting, modifying.

· Learning from / listening to others to enrich one’s own understanding. AR is very democratic (no hierarchy). Theories are allowed to evolve, collective understandings of good practice growing together.

· Roles and Partnerships must be discussed early on – The HEIs don’t come in with a given methodology.

Action Research can be divided into two types:

· Problem solving – the cycle of setting problems and goals (managerial approach, reaching a consensus)

· Participatory – empowering people to take action against oppression, becoming socially critical

Voice – who do we speak as? Make knowledge explicit.

Action Research is a painful process!

The Art field does not have a consistent set of practice theories agreed across the board.

Knowledge in generated through dialogue and reaction.

Group feedback from discussion around Action Research

South East

· roles – planning session with all stakeholders. This is being fed into practice.

· acknowledging that difference methodologies may have to be used for different participants

London

· After each session the action research team (made up of the teacher, the artist and the gallery educator) meet to discuss and work out further issues and ways of moving forward.

· The researchers are participant observers to some extent.

· Everyone will be asking what evidence of learning is there during the projects – learning in making, dialogue, identity and space.

· The action research teams are feeling swamped by having to record – as time goes on they will get better at recording selectivel

· Data must be kept with learning evidence in mind.

· Transparency – not always able to have meetings with everyone – more whole team meetings would make the process truly participatory.

· There is some concern that the outside researchers do not share the same understandings of what is happening as the AR triad.

· The curriculum can hinder the process – could the curriculum be more relevant than the GLOs?

North East

· They are carrying out Action Research without calling it that – links to the idea of a common language.

· Who sets the framework? Amending, discussing collaboratively 

· Will end up with a commentary from the HEI

· Positive outcome – the project has allowed the partners to develop a new understanding of what they do and how projects are constructed and develop

· There are concerns about power structures – is the researcher going to bring artificial agendas?

· Some situations are manufactured to introduce new projects

· Sub-texts in background – what will be produced / expected at the end? Will the project continue?

Phase 2 – the next steps

Research aims were agreed by all at the beginning of the project.

‘To explore the conditions for enabling learning in the gallery context’

Alternative research question suggested by Nick Addison – 

To pilot methodologies for supporting learning in the gallery context and for sustaining and disseminating these with a common language and negotiated frameworks.

The en-quire programme needs to constantly refer back to the overall aims set out in the original brief. 

· These aims highlight the overall project’s status as a qualitative research-based project, not with a quantitative focus. It is useful to separate elements out for clarification – each project doesn’t need to meet every aim, but the cluster / consortium must as a whole

· DCMS – MLA is responsible for the whole scheme, ACE is responsible for en-quire.

· The clusters should do as rigorous research as they can and as the HEIs see appropriate. There will be 2 sets of figures – overall no. of young people affected and smaller no. researched in greater depth. HEI research can focus on a very small number, as long as the en-quire programme meets the expected numbers of young people that have had contact with some activity. Case study research will provide in-depth research.

· Base-line numbers will come from each gallery, through the coordinators, to Barbara Taylor, to be used.

· DCMS says projects must be distinct from any others, no linking (discussed in response to thought of linking with Cultural Hubs??? There has been a recommendation that en-quire should link with Creative Partnerships (where from?)

Hayton Associates

John Murray reported that Hayton Associates are going to evaluate the en-quire programme, as part of the Strategic Commissioning Report. They will be producing an evaluation report which will be used as an advocacy tool and as an evaluation. It will not be examining value for money or performance. Hayton  will re-write the evaluation proposal in light of en-quire’s status as a research project. – it will not be evaluated against the aim of ‘increased activity / contact with non-participating schools’. (refer to BT’s evaluation framework, aagreed with ACE)

The evaluation will be going forward to the DCMS to lobby for more funding for the sector.

Schedules, Timetables, Reporting Framework

This seminar has been timely

BT needs clusters to meet deadlines for requested material so that she can make reports to ACE and DCMS/DfES and draw down funding.

She also needs everyone to submit project reports for website and publicity and further funding will depend on this. 

Don’t rely on email for last minute delivery

Next seminar – end of October or November (1/2 term problems? 27/28 Oct mooted)

Pro-forma to go round for required info via co-ordinators

Leaflets to be circulated to all 
Website pro-forma to go straight to Haroon, not via BT

June – next report is numbers and budget spending.

