Action Research Questions for Gallery Educators, Artists, Teachers and Researchers

The broad purpose of these questions is to assist those involved in the process of questioning, reflection, action and documentation that is an ongoing part of action research. More specifically these prompts could help provide a focus for the presentation at the forthcoming meeting in Newcastle. Bearing in mind that the Newcastle conference is exploring ‘Professional development: What does it mean?’ the questions are intended to help the relevant practitioners (gallery educators, artists, teachers and researchers) gain a deeper understanding of how en-quire has impacted on their practice to date and in what ways they see the project, and their practice generally, developing in the future. They intended to be the starting point for further discussion, not a checklist to be ‘ticked off’.

QUESTIONS:

· What were the original issues within en-quire that you were interested in, particularly in terms of your professional development?

· How have you addressed those issues?

· What has happened to date (i.e. what activities have occurred)?

· What issues / finding have emerged so far from this process that are particularly significant for you professionally?

· Why are these issues/findings significant?

· How have you acted on these issue/findings?

· In what ways have the original issues that interested you within en-quire changed?

· How has the process differed from your initial expectation?

· In what ways has this process been different from our practice to date?

· How do you see the en-quire project developing, particularly in terms of your professional development?

CPD discussion session, chaired by Emily Pringle
Participants:

Nannette Aldred, University of Sussex

Becky Davies, The Laing Gallery

Henrietta Hine, Whitechapel Gallery 

Alex Petrovic, DCMS

Emma Prout, engage

Veronica Sekules, Sainsbury Centre for Visual Arts

Tanya Skillen, SPACE

Jean Taylor, The Hatton Gallery

Chris Whitehead, University of Newcastle

Jackie Wills, Artist

The following is a summary record of the discussion that arose from the above questions. This is not a transcript and comments have been paraphrased in many cases.

Emily Pringle –

(To be a useful discussion, we should) stick to issues and a broader context, rather than anecdotes. 

It has been necessary for me to revisit Action Research, as my assumptions on it have been questioned. With different models being used in the 3 clusters, are we still being true to the spirit of action research?

Veronica Sekules – 

Change is fundamental to Action Research

Henrietta Hine – 

Did the element of change come across in the East London cluster presentation?

Emily Pringle – 

There was clear evidence of it in the project at SPACE

Henrietta Hine – 

That was change through circumstance. Clearer Action Research change has happened through the process of reflection. The total importance of the unique learning experience within the gallery space was recognised and the projects were subsequently moved from schools into galleries. This has been documented through diaries.

Nannette Aldred – 

I can see a new cohesion of research within the East London cluster.

Emily Pringle – 

In Action Research the emphasis is put on the practitioner as reflector. Gallery Educators are already quite reflective, but the en-quire project has made this more transparent.

Becky Davies – I was not involved in the set-up of the projects in our gallery, but have found the partnership / cluster model very valuable.

Veronica Sekules – The South East cluster has the truest Action Research model, as it was built up through a group of natural researchers in an organic fashion. They are using interesting modes of analysis.

Emily Pringle – 

Considering the way the en-quire project is set-up, should the diversity of gallery practice be made clear, or it is trying to make the practice seem more coherent? The practice will resist conformity, but the complexity is useful.

Chris Whitehead – 

The North East cluster is more concerned with research, not Action Research explicitly. I have seen positive groupings.

Henrietta Hine – 

My experience of Action Research has been a learning curve. There are many models, and the other clusters have spent longer on developing the process (the East London cluster would have liked to use focus groups, as the SE cluster did). 

I would like to have more discussion on the essence of Action Research. Young people should be integral to the process in these projects.

Veronica Sekules – 

Action Research must be done, not done to you. Every stage needs to be publicly analysed and evaluated and changes can then be made. It is an open process.

Emily Pringle – 

The model of Creative Practice explores issues, questions, contextualizes, reflects, as does the model of Action Research. The difference is in the expected outcomes, as Action Research should produce published research to inform others’ practice.

NA – 

The involvement of Higher Education Institutions necessitates publication. The South East cluster had group meetings to establish a group understanding of  language and terms.

Emily Pringle –

I can see some difficulties in terms and language within the East London cluster.

Veronica Sekules / Chris Whitehead – 

It is a shame to be hung up on definitions

Henrietta Hine – 

Taking part in Action Research will feed back into the Gallery Educators’ creative practice and reflectivity becomes more integral as a result. However, there will not be time to do this to such a high level under normal circumstances

Emily Pringle – 

It is noticeable that there are no teachers present for this discussion. The research is looking at the impact on young people, Gallery Educators and teachers. Why are others not present? How will it be made sure that that their experience is properly represented?

ChrisWhitehead – 

The NE cluster’s research is focussed on the young people, with Gallery Educators, teachers and artists as sources of information. It would be possible to move the focus (in phase 3 potentially).

Nannette Aldred – 

The SE cluster is sharing good practice with teachers. It could be said that the artists are being exploited to provide a relationship / brokerage with galleries. The University of Sussex hopes to start a course that involves teachers.

Henrietta Hine – 

The process is a partnership

Veronica Sekules – 

The element of the research looking at teachers is very significant.

Emily Pringle –

 Model of the reflective practitioner

Chris Whitehead – 

Communities of practitioners

Emily Pringle – 

The en-quire project is about inclusivity. The evaluation must not impose aims or outcomes on young people’s input otherwise the process becomes very disempowering.

Chris Whitehead –

 Success / non-success is in itself culturally specific and not necessarily a helpful way of assessing.

Emily Pringle – 

The idea of a best / not-best project assumes negatives

Henrietta Hine – 

I hope that use of the GLOs will be useful in a forthcoming project

Chris Whitehead/Veronica Sekules – 

The GLOs are so general that they will always work so they are not useful for in-depth research but are very much used as an advocacy measure

Emily Pringle – 

The GLOs useful in that they have provided a starting point for interrogating the process more deeply, but how can we understand the practice more relevantly?

Jean Taylor – To evaluate progress I have tried using tape recorders, but it provides non-useful comments. However, hopefully if continued to be used they might yield more interesting responses. Written responses don’t work with this particular group (excluded young people). Physical responses have been more successful.

Emily Pringle – 

Documenting the process of reflection embeds the answers.

Jean Taylor – Within our project, the teacher confirms that even regular attendance of the young people makes the project very successful

Henrietta Hine – 

The Lookahead organisation model mirrors that attitude, as it sees that any small sign of engagement is some achievement.

Veronica Sekules – 

The project evaluation must take account of little gradations to truly reflect progress

Nannette Aldred – 

The issues of Citizenship and cultural growth in relation to that area is very interesting

Emily Pringle – 

I have looked at ways in which Community Arts process has informed Gallery Education. Involvement in community arts empowers in a variety of ways

Henrietta Hine – 

Gallery Education can engender a sense of cultural empowerment to get people into galleries.

Jackie Wills – 

A sense of dialogue (in the SE cluster) is underpinning all practice. The research participants are following a line of enquiry, mirroring the artists’ creative and learning processes

Emily Pringle – 

For this process to happen there needs to be a situation of trust, where exposure is viable.

Veronica Sekules – 

Teachers can be uncomfortable with this, unless the whole process is made clear

Jackie Wills – 

Sitting with children and being able to have more in-depth conversation is important, not necessarily about art directly. These things can’t be observed unless researchers / listeners are present.

Jean Taylor – 

The removal of success / failure structure makes more engagement / freedom possible

Chris Whitehead – 

The National Curriculum poses a problem

Emily PringleP – There is an issue of recognising that creative, talented teachers could, if given smaller groups (in privileged position like artist), achieve far more. Skilled artists / teachers balance freedom with structure, negotiating that without making it apparent.

Henrietta Hine – 

It is important to have alternative options in case things go wrong - artists need training for this particular skill

Emily Pringle – 

They need formalising of those skills, rather than teaching.

Henrietta Hine – 

Not teaching then, but helping them learn how to to manage

Emily Pringle – 

Artist strategies can differ from teachers’, as they involve risk-taking, rather than working within frameworks

Tanya Skillen – 

We are now working with an artist who normally works with smaller groups and is having trouble managing a large group

Emily Pringle – 

In situations like these artists can learn with teachers.

Jean Taylor – 

My teaching experience has fed into my work a Gallery Educator

Jackie Wills – 

ACE schemes on mentoring / shadowing are key. There must be support for artists, especially those with less experience. Artists must know they can be honest if they can’t work in the way expected / needed.

Tanya Skillen – 

Debate / discussion groups with artists would be useful.

Veronica Sekules – 

en-quire could experiment with different partnerships

EP – artists learn experientially

